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This paper reflects the reality of today’s education and how it is governed by a 
digital native generation. Technology has become a crucial factor in people’s 
social and educational lives. In nearly every educational area, social networks 
are being used. This paper claims that the social networking sites of teaching 
English as a FL improve learners’ English language skills, as they become 
authors and readers. This study investigates how a particular social networking 
tool, which was Twitter, that could be used in improving foreign language 
vocabulary skills. The purpose of the study was to determine EFL Saudi female 
students’ improvements in vocabulary acquisition as well as their attitudes and 
motivation towards tweeting and reading others’ tweets. Further, this paper 
suggests including Twitter into language teaching because it is crucial to use 
technology in our courses in order to improve FL teaching methods. 
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1- INTRODUCTION 
Technology has played an important part in a foreign 
language classroom. The use of technology became 
wider when personal computers and mobiles started 
growing. Nowadays, the "Net Generation'' (Carlson, 
2005) is not pleased with the traditional modes of 
learning. EFL learners do not have a passive attitude 
where they only receive information. Instead, they are 
cooperative in sharing and creating information to pass 
them to others. This kind of communication has been 
encouraged by the popularity of social media sites, like 
Facebook, Twitter, You Tube and My Space. This led 
to a daily growth of the number of applications of 
social networking. 
Today, students favor an independent learning style 
and they use technology to help them learn better.  For 
this reason, EFL teachers began to consider digital 
learning and fill them in classroom practices (Godwin-
Jones, 2008). Scholars and educators became more 
and more involved in Mobile Assisted Language 
Learning (MALL), especially those in Saudi Arabia 
(Almarwani, 2011; Nassuora, 2012). 
 
1.1 Overview of Micro-blogging 
Twitter is an online social platform and a micro- 
blogging service that is not only used for entertaining 
but also for raising discussions in an academic setting. 
Users of Twitter are able to post "tweets", short 
messages of no longer than 140 characters. These 
messages are shown on the writer's profile 
page and his "followers" are able to view them 
(Lomicka and Lord, 2012). The system of Twitter was 
first created in San Francisco in 2006 then quickly 
became an admired social media tool. Billions of 
"tweeters" became more active in sending and 
receiving messages over the web. This tool is designed 
to share ideas, experiences, information, news or 
thoughts about current events, etc. (Java et al, 2007) 
Twitter is so successful because of its simplicity of 
creating an account and its availability through several 
mobile devices. 
 
Gradually though, the use of Twitter as a learning tool 
is increasing, especially in teaching English. (Al- 
Dawood, 2013) Twitter enables learners to interact 
with English speakers while authentic forms of 
communication are rare. This is applicable to the Saudi 
context; Saudi learners do not have a chance to use 
English inside and outside of classrooms as an 
authentic means of communication. Since countless 
social networks motivate most Saudi learners, Twitter 
could prove to be beneficial. Learners are also able to 
stay connected to the course outside their classroom 
(Al-Dawood, 2013). It would be remarkable to 
observe the effects of Twitter in a Saudi EFL context. 
This paper might be useful to teachers who are looking 
for new collaborative learning methods that help EFL 
learners to use the target language sufficiently. It 
explores how EFL learners’’ vocabulary develop 
while using Twitter. This inspires learners to use 
modern technology in a best way possible. 
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1.2 Statement of the problem 
 
Technology has become a crucial factor in people’s 
social and educational lives, particularly the lives of 
college students. Limited studies have focused on 
twitter as an effective tool on EFL learners’ 
vocabulary. Thus, this paper explores whether Twitter 
could be employed in Saudi English classrooms to 
advance learners’ L2. 
 
1.3 Purpose of the study 
 
This paper would be a significant contribution in an 
educational research. It will offer EFL Saudi students’ 
attitude and motivation in micro-blogging on Twitter 
to improve their vocabulary skills. The study aims to 
establish the importance of using a social networking 
tool to improve the quality of language teaching. This 
would advance teaching and learning procedures that 
suit Saudi students of English in Riyadh, Saudi Arabia. 
 
1.4 Research Questions 
 
This study will try to answer the following questions: 
 
1- To what extent does micro-blogging on Twitter 
affect students’ meaning, spelling and 
grammatical behavior of words? 
2- To what extent does micro-blogging on Twitter 
increase motivation among EFL Saudi students in 
learning vocabulary? 
 
2. LITERATURE REVIEW 
 
This study focuses on how learners enjoy using 
Twitter as it improves their vocabulary. Previous 
researches that have tested language learning by 
micro-blogging will be reviewed in this chapter. 
 
2.1 Micro-blogging on Twitter and self- 
development 
 
Micro-blogging is considered a cooperative 
technology that is used for interaction between users 
from different areas. People are familiar with micro- 
blogging on Twitter for sending and receiving texts or 
photos; seen by everyone or by a private group 
(Lomicka, and Lord, 2012). Several studies have 
tested micro-blogging in an academic environment 
and revealed that Twitter leads to casual learning 
(Ebner, Lienhardt, Rohs, & Meyer, 2010). Batchelder 
(2010) demonstrated that EFL learners using Twitter 
are confident enough to find information and solutions 
they wanted by themselves. Twitter could ease 
cooperation between learners by changing the 
traditional rules to meet their needs (Grosseck and 
Holotescu, 2008). It also strengthens the relationship 
between the learners and their teacher (Briggs, 2008). 
Further, Junco et al. (2011) divided the participants 
into an experimental group who used Twitter and a 
control group. He reported that the experimental group 
scored higher GPA scores and were highly motivated. 
 
Godwin-Junes (2008) recommended using Twitter 
because it results in self-development. Sharon 
Scinariello (2008) tweeted question/answer activities 
in a French FL classroom at University of Richmond. 
She was able to build an interesting and an authentic 
learning environment that helped learners practice the 
target language via Twitter. She was also able to 
connect the foreign French learners with the French 
culture. 
 
Ullrich et al. (2011) discovered that micro-blogging on 
Twitter ease collaborative learning inspires learners to 
be creative. The study questions the ways of increasing 
learners’ participation on Twitter while using the 
target language. The teacher made a Twitter account 
and the learners were required to post and read the 
tweets of others. The results of this study show that 
Twitter supported EFL learner’ writing skill. 
 
2.2 EFL and Micro-blogging 
 
Numerous studies show the effectiveness of Micro- 
blogging in the field of English as a foreign language 
(EFL). For instance, Borau et al. (2009) offered a study 
about Twitter and language learning. The participants 
of the study registered on an online program that lasted 
in seven weeks. They stated that even though there was 
no face-to face contact on Twitter, it improved 
communicative and cultural competence. 
 
Mork (2009) listed the advantages of using Twitter in 
EFL education. Twitter help EFL teachers to send 
messages to the learners to remind them about certain 
assignments or tests. Also, Twitter is a brilliant tool for 
giving the learners feedback. Since Twitter posts are 
very short, teachers share small up-to-date information 
to learners without uploading materials to a class 
website. In addition, having a small space to write on 
inspires EFL learners to be more precise in their 
writing. 
 
Drewelow (2012) taught a FL teaching method course 
by using Twitter to examine teachers' understanding of 
collaborative learning and how Twitter effect their 
teaching career. She discovered that the learners felt a 
sense of sharing an interest and 
IJLLT 2(2):108-115 
 
110  
 
 
helped the teachers share their experiences via Twitter. 
Similarily, Reid, Houchen-Clagett and Browning 
(2010) investigated the effect of Twitter in teaching 
developmental English and information technology 
course. Results show that tweeting motivated the 
learners to participate more in course activities. 
 
2.3 Micro-blogging and cooperative learning 
 
George Mayo was a teacher who used Twitter in 
teaching 8th grade children at the Silver Spring 
International Middle School in Montgomery County. 
Twitter was used in storytelling in order to advance the 
children’s writing skills (Al-Dawood, 2013). He 
examined how the learners’ participation could be 
better by creating and inviting the learners to join a 
Twitter account "Many Voices". There was an 
incomplete story online where learners were required 
to tweet a sentence to keep the story going. Results 
show that participants were motivated to use Twitter 
while they participated in collaborative writing (Al- 
Dawood, 2013). 
 
Moreover, Hattem (2011) studied Twitter micro- 
blogging to teach an English grammar course. The 
results show that micro-blogging assisted the learners 
to learn grammar in an exciting environment. 
 
2.4 Tweeting and motivation 
 
Twitter can be used to interest students and to inspire 
them to keep on participating in assigned course 
activities. The expectancy-value theory of motivation 
by Vroom (1964) mentions how motivation is strongly 
related to how much students value a learning object 
and their hope of attaining success. Concerning this 
theory to the authentic learning environment using 
Twitter, students were highly motivated to strengthen 
their thoughts and experiences. Junco et al. (2011) 
recommended that applying micro-blogging on 
Twitter in higher education institutions help in raising 
students' motivation as well as their grades. Colleges 
would be more active and participating. Reid, 
Houchen-Clagett and Browning (2010) investigated 
the effect of Twitter on students' participation as well 
as motivation on an English course. Findings show 
that tweeting motivated students to participate actively 
in the English course activities. 
 
2.5 Micro-blogging and vocabulary 
 
Previous studies show that there are many advantages 
 
of using Twitter in learning vocabulary. Antenos- 
Conforti (2009) revealed that learners tweeted 
comfortably in L2, which helped them expand their 
vocabulary as well as their writing skills. Moreover, 
some learners might feel nervous talking to an 
instructor face to face. Social networking sites 
decrease learners’ fear and anxiety results from peer 
pressure. However, Mork (2009) recommended other 
distinctive Twitter activities that are suitable for 
learning vocabulary. The teacher could tweet 
sentences with unfamiliar words then ask the learners 
to put them in sentences of their own. Learners can 
also post synonyms and antonyms of the words to 
share them with the others. 
 
Antenos-Conforti (2009) composed a study on Italian 
college students to test their views about using Twitter 
in learning vocabulary. Data collected from 
questionnaires show participants’ perceptions of being 
confident when they tweet in Italian. Moreover, the 
participants discussed vocabulary and positively 
replied to teacher's feedback through Twitter. 
Similarly, Perifanou (2009) applied micro-gaming 
language activities on Italian learners, such as digital 
stories. She discovered that micro-blogging improved 
the learners’ participation and practice of language 
skills. 
 
However, Grosseck and Holotescu (2008) listed some 
of the disadvantages of depending on Twitter in 
education. Learners could be addicted to Twitter while 
it can be a waste of time. Twitter can lead learners to 
construct bad sentence structures because of the 
limited number of words in a single post. On the other 
hand, Dunlap and Lowenthal (2009) noticed that 
having this boundary make language learners more 
concise when writing. 
 
2.6 Conclusion 
 
Many researchers have conducted studies on the effect 
of Twitter in developing EFL learners’ learning 
options. However, few researches have focused on 
improving EFL learners’ vocabulary. Thus, this paper 
aims to show how Twitter can be used to advance 
learners’ vocabulary. It offers EFL learners some of 
the good habits in learning words. It also tries to 
discover new methods for EFL teachers to adapt in 
order to enhance learners’ vocabulary. Furthermore, 
this paper will add to the remaining literature by 
examining a combination between learning and the use 
of technology to experience a shift in academia. 
 
3- METHODOLOGY 
This study examines the effect of Twitter on the 
Investigating EFL Saudi Students’ Vocabulary Improvement in Micro-blogging on Twitter at Imam University 
 
111  
 
vocabulary of female Imam University undergraduate 
students in a Saudi educational context. Tests will be 
employed to measure the learners’ improving 
vocabulary as well as their attitudes towards using 
twitter. This chapter will describe the research design, 
participants, instruments and analysis procedures. 
 
3.1 Research approach and design 
 
This study will investigate to what extent does micro- 
blogging on Twitter effects EFL college students’ 
vocabulary. The paper’s design will be quasi- 
experimental. It would include a pre-test and a post- 
test. The post-test scores are dependent variables 
whereas the Twitter treatment is an independent 
variable. 
 
3.2 Participants 
The data for this study will be collected from a sample 
of 120 Saudi female undergraduate students from an 
EFL classroom at Al Imam Muhammed Ibn Saud 
Islamic University in Riyadh, Saudi Arabia. The age 
range of participants is 19-25 with Arabic as their L1. 
Participants are female due to the existing gender 
separation in Saudi Arabia and for no other intended 
reasons. All participants major in studying English as 
a foreign language specializing in linguistics. They 
take an English course for Academic Purposes (EAP). 
The study would take place in the second academic 
semester of 2018-2019. The experiment would last in 
6 weeks. 
 
The participants will be divided into two 
equal groups; 60 students as a control group studying 
vocabulary in a traditional way and experimental 
group members will use Twitter in learning 
vocabulary. 
 
3.3 Instruments and data analysis 
In order to answer the first question in this 
paper, a pre-test and a post-test will be given to the 
controlled group and to the experimental group. A pre-
test will be used to measure students' proficiency 
levels. When differences in learners’ vocabulary 
occur, it would be because of this experiment, not a 
knowledge that already existed. Participants will also 
have a post-test that would measure their vocabulary. 
In these tests, the learners will need to answer 3 
questions taken from Al-Dawood (2013). The first 
question is about translating certain words from 
English to Arabic. In the second question, the learners 
will be handed a list of prefixes and suffixes. Then, 
they will be adding them to the given words. The third 
question requires the learners to fill in the 
missing letters of the words. The results will be 
measured by using an Independent Samples Test (t- 
test) in order to know if there is any clear difference 
between the two groups. Results of the pre-test and the 
post-test will be compared. 
 
A Twitter account will be created and labeled "learn- 
vocab", where only experimental-group participants 
will be invited. They will need to activate the account 
by tweeting and responding to their followers' tweets. 
 
To answer the second question, a survey 
questionnaire, adopted from (Lomicka, 2012) will be 
given to the experimental group to understand their 
perceptions of using Twitter in learning vocabulary. 
The questionnaire concepts will be measured on a five-
point Likert-scale; from strongly agree (1) to strongly 
disagree (5). This would help to measure the learners’ 
motivation in using Twitter. In order to test how 
reliable this questionnaire is, Cronbach’s alpha 
method was used. The reliability test for the 
questionnaire provided a Cronbach alpha of 0.849. 
This means that the questionnaire is extremely 
reliable. 
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Appendix A 
 
Name: 
 
1.Translate the following words into Arabic: (Al-Dawood, 2013) 
 
sign weather ground 
ago control bread 
pleasantly feel better 
reread crime hold 
explain body farm 
 
 
 
2.A) Add the appropriate prefixes to each of the given words to make new words: 
"dis-, non-,mis-,pre-,un-,in-,re-,under-,out-" 
1. agree 2. advantage 3. view 4. read 5. real 6. graduate 7. use 8. native 9. doors 10.dependent 
 
 
 
B) Add the appropriate suffixes to each of the given words to make new words: 
"-ly,-est,-ful,-less,-ness,-er ,-abl,-ize,-tion" 
1. simple 2. sick 3. own 4. prevent 5. hope 
 
6. safe 7. wonder 8. sweet 9. enjoy 10. general 
 
2. Fill in the missing letters in the following words: 
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1. l_ _ves 2. hap_ iness 
 
3. overl_p 4. th_ _f 
 
5.bri_ _t 6. pre_ident 
 
7. _ reedom 8. ga_age 
 
9. overpa_ _ 10 . nei_hbor 
Appendix B 
Name: E-mail: 
 
Please read each item carefully and place a tick (√) in the space that you find most suitable. 
Opinions on using Twitter for learning English vocabulary. 
No Statement Strongly 
agree 
Agree To 
some 
extent 
 
 
 
Disagree 
 
 
 
 
 
Strongly 
disagree 
1 Learning English vocabulary on 
Twitter made this a more interesting 
course. 
 
 
 
 
   
 
2 I looked forward to reading 
everyone else's tweets. 
     
3 I found myself wanting to post 
tweets. 
   
 
 
 
 
 
 
 
 
4 I liked that we could share links, 
images and clips related to the new 
vocabulary. 
     
5 The information I read in other 
tweets contributed to a greater sense 
of class community. 
 
 
 
 
   
 
6 Knowing the people I'm following 
made me feel more comfortable 
tweeting in English. 
     
7 I enjoyed rereading the past tweets 
of others on my timeline. 
 
 
 
 
   
 
8 I enjoyed rereading the past replies 
of others on my timeline. 
     
 
9 The  tweets  contributed  greatly to 
my knowledge of English 
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 vocabulary.      
10 Because of Twitter, I put more time 
into this class than into a regular 
English class. 
   
 
 
 
 
11 Posting tweets helped build my 
confidence in writing English. 
   
 
 
 
 
12 Twitter reduced my anxiety about 
learning English. 
     
13 I was able to infer meaning from the 
tweets according to the context. 
   
 
 
 
 
14 I gained confidence in my abilities 
as an independent learner. 
 
 
 
 
   
 
15 I learned a lot from the replies to 
my tweets. 
     
16 I learned a lot from replying to 
other students’ tweets. 
 
 
 
 
 
 
 
 
 
 
17 I learned a lot from reading other 
people's tweets. 
 
 
 
 
   
 
18 Having the teacher reply to the 
tweets increased the learning 
potential. 
     
19 Having the teacher tweet and reply 
to the tweets increased the 
motivation. 
 
 
 
 
   
 
20 I enjoyed tweeting vocabulary 
more than traditional writing 
assignments. 
 
 
 
 
   
 
 
